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ABSTRACT

Language educators need to take a wider approach to the changes in profession. Perhaps the best-known and most painful
example of the failure to implement holistic change in English language teaching is that in many cases while teaching
methodology has become more communicative, testing remains traditional, consisting of discrete items, lower-order
thinking and a focus on form rather than meaning (Brown, 1994). This creates a backwash effect that tends to pull teaching
back toward the traditional, even when teachers and others are striving to go toward the new. Cooperative learning (CL)
connects with learner autonomy because group activities help English language students become less dependent on
teachers.CL fits with an emphasis on meaning, as groups provide an excellent forum for students to engage in meaningful
communication in their English language. Diversity is highlighted in CL when students form heterogeneous groups and
use collaborative skills to bring out and value the ideas and experiences of all the group members. This paper suggests that
professional development has been ignored in the field of English. It is must for a language teacher and can be achieved

through means like cooperative learning etc.
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Introduction

The vision of high performing teaching and training
professionals, self-regulating and self-improving through their
commitment to Cooperative learning (CL) Cooperative learning
(CL) continuing professional development (CPD), thus
heralding an era of new professionalism, is seen as a paramount
public service reforms. CPD gives the public, learners, the
teaching community and the sector confidence that teachers,
trainers, tutors and assessors are continuously improving their
skills, knowledge and expertise. CPD is the hallmark of the
professional
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Lifelong learning and continuous professional development
are much the same thing. Continuing Professional Development
strives to push boundaries, actively create challenges, learning
from experiences and adding to skills and

Self-knowledge. Teachers are willing to participate in events
like conferences, seminars and workshops. It wouldn’t be
altogether wrong to say that teachers are now touching all those
area. The crucial issues are:

. CPD is basically an issue of teacher motivation which
is an ignored area in ELT,

. Teacher motivation is fundamentally an intrinsic issue,
. Needs to be addressed in informal mode, and for this

. “talk is the fuel of teacher development” (Wright:
2000)

Motivation is essential for CPD, and motivation comes from
within. We cannot be developed, Development is something
we do to ourselves. It is the teacher who will feel the need for
development and will make whatever arrangements they can to
ensure they have it. Training is something usually imposed from
outside, it usually involves prescription, whereas development
is something that comes from inside and it involves discovery
and creation .Professional development  through
collaboration,& sharing leads path of self-development.

There is a lot to be learnt through taking advantage of all the
experienced and expert practitioners in the field of ELT, by
attending sessions they may give at conferences or, if teachers

Integr. J. Soc. Sci., 2015, 2 (1), 28-32



are lucky, talks that are available in their vicinity. Reading
readily-available articles and books written by ‘experts’ and
participating in online events or blogs with invited professionals
is an alternative if ‘experts’ are not available in the flesh
somewhere near you.

Strategies for CPD are:

Advancing the debate on teaching, training and learning,
providing strong advocacy for teaching professionalism and
encouraging employers and partner organizations to develop
and sustain dual professionalism.

To promote the use of technology to support professional
development:

Signposting opportunities and developing the knowledge
and skills as reflective practitioners through the planning,
recording and assessment of the impact of individual learning
in CPD portfolios.

To add value to professional practice:

Advancing their teaching, training and learning expertise and
offering opportunities for professional networking and
discourse.

Awareness:

Ensuring that all members are well-informed about the
policies and issues that affect them.

The definition of CPD for English Language Teacher is
broader and should go beyond the conventional one that is often
limited to attendance at courses, workshops or formal study. It
is the critical reflection on learning experiences and activities
that improve practice, and demonstrate continuous development
as a teacher or trainer: Continuing professional development
means maintaining, improving and broadening relevant
knowledge and skills in your subject specialism and your
teaching and training, so that it has a positive impact on practice
and the learner experience.

A growing body of research on CPD has shown that the kinds
of professional development which make the most difference to
practice are based on professional dialogue about teaching and
learning, and the improvement of practice through a variety of
activities, including coaching, mentoring, shadowing and peer
support. Awareness-raising events are useful for absorbing
information and updating knowledge, but are not likely to lead
to skills development. Therefore, when deciding on your
priorities for CPD, as a language teacher it is important to
consider what kinds of CPD will be the most effective for
developing your practice. This means that you will need to
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show, year-on-year, which you are improving the relevant
knowledge and skills in your area of subject expertise and in
your teaching or training. In this sense CPD is personalized and
any activities that are undertaken for the purposes of keeping up
to date with the latest developments in a subject area and
keeping abreast of changes in teaching methods will count as
meaningful professional development.

CPD should consist of activities that are the most relevant to
your development plan and could range from the formal such as
workshops, conferences, courses or programs to the informal,
self-directed kind such as reading journal articles or reviewing
websites. The key thing to remember is that this is not just about
completing a list of activities undertaken The time spent can be
meaningless unless it makes a difference and force you to reflect
on the learning you have gained from these activities, the impact
it has made to learners , colleagues or the organization in which
you work.

There are plenty of ways to keep up your continuous
professional developmentin ELT. If a number of these activities
are combined into a planned, interlinked program , with
monitoring and evaluation, even if only by the teacher him or
herself, there can be real, satisfying results for teachers wishing
to keep up and improve their professional development. Often
teachers get a lot more out of smaller, more intimate workshops
where there is the opportunity to discuss and debate ideas and
opinions and take away ideas for classroom activities and to
reflect on.

CPD activities suggested for English Language Teacher

Approach to CPD as outlined will enhance professionalism.
The expertise is used to establish meaningful, effective and
leading practice. The type and nature of activities through which
you can improve and broaden your knowledge and skills in
English Language, subject specialism, in teaching, and in the
context in which you work, are limitless. The following
examples are offered only as suggestions for some of the
activities through which one can develop professionalism.

Updating teaching and learning in English Language

* peer coaching (coaching others and being coached in your
subject or vocational area)

* subject learning coach or advanced learning coach training
* mentoring new colleagues

* peer review

* peer observation

* Work shadowing

 Team-teaching

* Leading team/department self-assessment

* Carrying out and disseminating action research
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* Designing innovative feedback mechanisms (learners and
peers)

* Chairing team meetings

* Constructing professional dialogue/learning conversation
opportunities

* Being an active member of a committee, board, or steering
groups related to teaching your subject area

* Peer visits to community organizations /partners
* Curriculum design/ development/validation
* Reading and reviewing books or journal articles

* Updating knowledge through the internet/TV)/other media
and reviewing these with a group of professional colleagues

* Sharing idea and resources with other teachers and trainers.

To update English specialism

* Gaining further qualifications in English subject or
expertise through an accredited courses

* Updating through visits, and placements,

* Being a member of a special interest group or another
professional body

* Taking on examiner/verifier/assessor responsibilities

* Attending briefings by awarding bodies and disseminate to
colleagues

* giving a presentation at a conference in a subject area

* supervising research

* subject learning coaching training

* Leading project development in a subject area

» Writing reports/papers to inform colleagues

* Planning or running a staff development activity or event
« Organizing trips/ residential /work placements

* Reading the latest journal articles related to subject

* Reviewing books or articles for colleagues

» Updating knowledge through the internet/ TV/CD/other
media

* Public service/voluntary work

» Networking with other subject specialists

An interactive virtual conference such as the annual IATEFL
online conferences sponsored by the British Council, or the
blogs on the Teaching English website, or other forums and
discussion boards set up to encourage participation around ELT
topics by teachers from all over the world .Joining other
teachers in the staffroom discussing their next lesson or the
materials they are using is one of the easiest and most effective
ways of developing, especially if you borrow the ideas and try
them out in your own classes. Another easy way to learn that
can include internet materials and journals as well as actual
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books, which can be expensive and difficult to obtain in some
parts of the world.

While reading is done individually, what is learnt can be
formalized in discussion in a reading group.Set a text to read
and come together with colleagues a few weeks later to discuss
its content. So much can be learnt through sharing of
impressions and discussing issues the reading material raises.

Often so much can be learnt from studying your students or
yourself in the classroom, and there is a huge range of aspects
of teaching which you can put under an action research
microscope. Through sessions that can range from a small in-
school meeting where teaching ideas are shared right through to
a session at a large international conference. This is a
particularly effective way to develop due to the planning and
research which takes place before the session as well as the
discussion and feedback which it provokes.

Similar to the above, writing ranges from short articles right
through to books. Keeping a diary and reflecting on your
teaching is a good way to start and there are plenty of models
out there to learn from, while the preparation and research
necessary teaches you as much as the writing and rewriting
itself .This is often the first thing people think of when they
think about professional development. But it is often the most
prohibitive due to time and expense, and often courses do not
provide exactly what is needed. If you are lucky enough to be
able to follow a course, however, make the most of the time you
have laid aside for thinking and learning, because doing a
course is a great way to develop.

Membership of professional bodies can provide
opportunities and facilitation of many of the areas above, and
although subscriptions can appear expensive, there is often so
much offered by a professional body that it justifies the expense.
Prepare to be active though, as so often you will get more out
of it the more you put in yourself.

The following enhances professional development:

. Engaging in new professional activities, doing things
for the first time

. Peer observation

. Trying out different methods/approaches in class (sort
of like action research)

. Reflective and exploratory practice, though not
programmed or formally monitored

. Being trained up as a teacher trainer
. Completing an online course to be an e-tutor

. Participating in projects in a group with fellow
professionals

. Forming a local group: to discuss issues and take turns
to lead sessions.

Teachers as Co-Learners

The concept of teachers as co-learners involves teachers
learning along with students. This relates to asking questions
that have more than one good answer and doing complex real-
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world tasks. Because the world is complex and constantly
changing, lifelong learning is necessary. Teachers must take
part in this never-ending quest and, indeed, model this process
for their students. Teachers learn more about their subject areas
as they teach, as well as learning about how to teach (Bailey &
Nunan, 1996; Freeman & Richards, 1996).Teaching is seen as
a skill that can be learned in discrete items from lesson planning
to how to ask questions. When these skills have been learned,
the teacher is qualified to teach. In English language teacher
education this approach is seen as "training" (Freeman, 1989).
However, the current need is to see teaching and learning as
social processes where the students are active co-constructors
of knowledge with their teachers. The teacher is more of a
facilitator and fellow learner alongside the students. In the
current scenario, the notions of qualitative, ethnographic
research by and with teachers and self and peer assessment of
teachers has unfolded ( Fanselow , 1988).

English language teachers as fellow participants in learning
takes many forms. For instance, when students are doing
extensive reading, teachers do not patrol the classroom or use
the time to catch up on paperwork. Instead, they do their own
reading and share with students what ideas and feeling this
reading sparked. Similarly, when students are writing, teachers
can write in the same genre and then give feedback to and
receive feedback from students.

Along with empirical formats and objective findings, more
field-based methods of teacher research and assessment needs
to be put forward. English language teachers as researchers
employ methods such as conversations, interviews, case studies
and these are written in narrative form (Gebhard & Oprandy,
1999). Assessment of second language teachers goes beyond
what the teacher is doing and investigates what teachers are
thinking from the teachers' perspective (Farrell, 1999).

Cooperative learning (CL)

Cooperative learning (CL) connects with learner autonomy
because group activities help English language students become
less dependent on teachers. Curriculum integration is facilitated
by CL because language students can pool their energies and
knowledge to take on cross-curricular projects. CL fits with an
emphasis on meaning, as groups provide an excellent forum for
students to engage in meaningful communication in their
English language. Diversity is highlighted in CL when students
form heterogeneous groups and use collaborative skills to bring
out and value the ideas and experiences of all the group
members.

Thinking skills are needed in groups as language students
attempt to explain concepts and procedures to their group mates,
as group mates give each other feedback and as they debate the
proper course of action. Alternative assessment is fostered in
several ways by the use of CL. For instance, CL provides scope
for peer assessment and an emphasis on the development of
collaborative skills calls for different methods to assess these
skills. CL encourages teachers to be co-learners for at least two
reasons. First, teachers often work with colleagues to learn more
about education, e.g., by conducting research and otherwise
discussing their classes. By collaborating with fellow teachers,
teachers model collaboration for their students and convince
themselves of its benefits. Second, because CL means less
teacher talk, it allows teachers to get off the stage some of the
time and spend more time facilitating student learning. One of
the techniques for facilitating is to take part along with students,
thus encouraging teachers to learn more. Though the change
seems to be gradual, evolutionary and piecemeal
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Conclusion

Language educators need to take a wider approach to the
changes in profession. Most importantly, by attempting to
implement change in a holistic way, the chances of success
greatly increase. Perhaps the best-known and most painful
example of the failure to implement holistic change in English
language teaching is that in many cases while teaching
methodology has become more communicative, testing remains
traditional, consisting of discrete items, lower-order thinking
and a focus on form rather than meaning (Brown, 1994). This
creates a backwash effect that tends to pull teaching back
toward the traditional, even when teachers and others are
striving to go toward the new.

Perhaps, teachers as co-learners, play the crucial role. Many
people are drawn to work in English language education
because they enjoy learning and want to share this joy with
others. All the changes that have taken place in this field
imposes a challenge to continue learning and to share what we
learn with others, including our colleagues, so that we can
continue to help our field develop. Please read these instructions
carefully. When you use this template, a new document
containing the instruction text will be created, which you can
save in your hard disk for reference. Use the styles, fonts and
point sizes as defined in this template, but do not change or
redefine them in any way as this will lead to unpredictable
results.
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